Bullies and Snitches
Facilitator’s Guide

The play and video were written, performed, and filmed by the students at Story School under the guidance of the Center for Applied Theatre (Mark Weinberg) and Media Makers, Inc. (Susan Borri). The specific topics were chosen by them after an applied theatre workshop on bullying.

GENERAL NOTES:

It is important to realize that the behavior of nearly all characters in the play and video can be questioned. Bullies and Snitches is not designed to be a dramatized lecture. Rather, the goal of the play and video is to generate discussion about bullying, revenge, self-protection, snitching, and related issues. The play and video are designed to be presented to an audience without interruption – but the interventions and the discussion by audience members is more significant than the play which occasions them.
Therefore, it is incumbent on the facilitator to begin with the opinions and suggestions of audience members/participants and to allow, as much as possible, other members of the audience to question those opinions. The facilitator can raise problematic questions about the nature of the suggestions, their logic, their implications, and their possible consequences as part of the conversation, but the responsibility for suggested alternatives to the action by the characters must come from the audience.

The facilitator should not “wrap up” the discussion with an attempt to dictate appropriate behavior nor should s/he make certain that there is closure in terms of a single solution to each problem (unless, of course, the audience/participants decide there is one). Rather, the facilitator should make certain that the spirit of open and creative inquiry continues and that the focus remains on questions about behavioral choices and consequences, and on audience members/participants perceptions of the meaning of actions.

PERFORMANCE/PRESENTATION:

It is recommended that the stage play and video are used together, although the video can stand alone. In the play it functions as a flashback during which those on stage see what actually happened during the event about which there are rumors.

The stage play can be read by participants if there is not sufficient time for memorization. Regardless, some preparation time is useful so that the readers/performers can be say the words clearly and with some emotional content.

After the initial presentation, the audience/participants can be involved in several ways:

· They can be asked for their responses to what they saw. There are some questions in the next section of this guide that may generate initial comments. The discussion can address character behavior and choices in the video and/or stage play.

· They can suggest alternative behaviors or viewpoints for the actors on stage. The actors would then try to stay within character as much as possible but change their actions and statements to reflect audience suggestions.

· They can come up on stage to replace one of the stage characters and enter into the debate from that position. If the interventions seem to require re-enactment of the events on the video and the performance situation allows for it, audience members/participants can perform as the video characters and change behaviors there.

The role of the facilitator is to make certain that each suggestion is played out as far as is necessary to see how it will modify outcomes or occasion new consequences.

After each intervention or re-enactment, it is essential that the audience be asked what they thought of the new choice. Was it something that might really happen? Did it affect the outcome? How? What might be the consequences of the choice beyond the moment in the play?

Again, the facilitator must honor the opinions of the audience/participants while raising questions where needed.
At the end of the session, the initial actors should be applauded by the audience, and then the audience should be congratulated for doing problem solving work and applaud itself.
THE DIALOGUE:

The dialogue was written by Story School students. It can be adjusted slightly if the idiom at the performance site is different.

The characters in the stage play can be male or female, depending on cast availability, but both students in the altercation should be of the same sex.

The notes on the scripts that follow help explain the choices made during the writing. They may assist the facilitator to raise questions if the performances do not make the intent of the lines clear.

Some clarifying notes:

The “Student” in the video in the first scene is the same one sitting at the computer the second time Samantha gets bullied.

Alina who says “that’s what he gets for being mean” is the same girl who says “she’s picking on him again” in scene 4 and on whom the camera focuses at the end of the video.
The only name used in the video is Samantha. It may be useful to let the audience know before hand the names of the other characters to that they can more easily follow the live discussion by the characters after the video-as-flashback.

If the video is used alone, the facilitator might clarify that the teacher’s call to security can be seen as a response to Alina’s line “she’s picking on him again.”

GUIDING QUESTIONS:
The questions below are specific to the script. It is hoped that they will be jumping off points for broader discussion. If the facilitator raises the questions, it should be done in the context of – and in response to – the student led discussion. It is important that the audience/participants not feel that they are being led. If the facilitator can establish an atmosphere in which the audience/participants know that their voices and opinions are most significant, then the facilitator can raise questions as a curious participant. Make certain to choose language that is consistent with the discussion and which returns control immediately to the respondent. 
If the performance process is discussion only, focus on issues as they are raised by the audience/participants. If the process includes more active intervention – suggestions and re-enactment or actual interventions on stage – the facilitator can help students broaden the discussion by asking about consequences beyond the time of the scene.

Try to have at least three interventions for each scene. One intervention seems to present a correct answer and two seems to offer a clear cut either/or. Three or more suggestions helps the audience/spectators understand that there are multiple options for behavior and that constant questioning is necessary to make good choices.

Bullying:

· Why does a person bully?

· Is there more than one bully in the video? In the play?

· Who might be called a bully, and why?

· Is Samantha a bully because she attacks Charlie, or is she defending herself?

· Is Charlie a bully? If not, what might he be called? Why would he instigate the action?

· Why do you think Tasha listens to Charlie? What does she get out of bullying? What does Charlie get out of hanging with Tasha?

Witnessing:
· What are the possible actions that might be taken by the many witnesses at specific times:
· The girl to whom Samantha is speaking at the beginning of the video,

· The three girls when Charlie is threatened in the video (one of whom is Alina),

· The girl at the computer when Samantha is threatened (same girl as in first scene on the video),

· Alina at the end of the video,

· Jennifer in the play?
· What is the responsibility you have to a friend? Should the character called STUDENT have stood up for Samantha? How?

· Is Tasha right to protect her friend Charlie?

Snitching:

· What is snitching?

· When Alina in the video yells out that there is bullying going on, is she doing the right thing?

· When Jennifer in the play yells out that there is bullying going on, is she doing the right thing?

· Is Charlie doing the right thing when he tells Tasha what Samantha did to him?

· Which of the three is “snitching?”

· What’s the difference between them?

· If Samantha had gone to the principal (instead of attacking Charlie), would she have been “snitching?”

· If no one “snitches” then are bullies free to act anyway they want?

· Why is “snitching” such a negative term and why is it applied so broadly to actions which might, in other contexts, be seen as protection of self or other?

Roles:
· Why does a person bully?

· What are the different roles in the performance of bullying?

· What role does the bully need another person to take? Answer – victim.

· If someone has assumed the victim role, is it a good idea to help that person change roles? How?

· Is it ok to help someone by telling someone else what is going on? If so, how is this different than snitching?

· What is Charlie’s role? What does he get out of it? What does the bully get out from Charlie?

